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ABSTRACT

This article highlights the importance of understanding implicature in EFL communication. It
examines how language proficiency, cultural background, and teaching methods impact the
effectiveness of implicature training. The study finds that proficiency levels influence the
comprehension and use of implicatures, while cultural backgrounds affect their interpretation.
Additionally, diverse teaching methods, especially hands-on and exploratory approaches,
significantly enhance implicature training. Recommendations for educators include tailoring
teaching methods to individual student needs, integrating implicature lessons into the
curriculum, and using additional resources to boost student engagement. Future research
should focus on factors influencing implicature training, conduct longitudinal studies to assess
training effectiveness, and explore technological tools to improve implicature understanding.
This study provides valuable insights and practical guidelines for improving EFL learning
through better implicature training.

Keywords: Implicature, English as a Foreign Language (EFL), Language Proficiency,
Teaching Methods.

1. INTRODUCTION

In language communication, understanding implicature has a very important role
(Ahlsén, 2008; Ahmed, M., & Shazali, 2010; Carston, R., & Hall, 2012). In the study of
pragmatics, the understanding of implicature is considered to have a very important role in
language communication (Mehdi, M., & Zahra, 2006; Geurts, 2019). Implicature, first
introduced by pragmatic philosopher Paul Grice, refers to the implied meaning contained in an
utterance, beyond the literal meaning of the words used (Neale, 1992; Mehdi, M., & Zahra,
2006; Bianchi, 2013). Grice developed the Cooperative Principle which emphasises that in
communication, speakers and listeners tend to cooperate and follow certain rules, including the
principles of openness, relevance, amount, and efficient manner (Abdi, R., Rizi, M. T., &
Tavakoli, 2010; Shuwei, 2014).

In this regard, there are many studies that try to investigate further related to
implicature, especially based on the Cooperative Principle theory, many of which are as
follows. Lindblom (2001) with the title "Cooperating with Grice: A cross-disciplinary
metaperspective on uses of Grice's cooperative principle", highlights the active role played by
what is termed as verbal silence in communication.
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Furthermore, there is also research conducted by (Hossain, 2021), on "The principles
underlying what is communicated and not said: a cursory discussion of Grice's cooperative
principle and its maxims". The main findings of the study, explained in two contexts: first,
speakers deliberately obey the maxims in the conversation which essentially confirms Grice's
cooperative principle theory in the fulfilment of at least some maxims. Secondly, speakers
exploit the maxims either intentionally or disobeying them by deciding to violate, delay, scoff,
violate, or opt out of the conversation. This situation is motivated by the emergence of
conversational implicature. A competent listener should be able to arrive at conclusions that
make it possible to draw meaning from what the speaker says. In principle, this research
confirms how people should consider fulfilling the principle of cooperation in order to succeed
in communication, which is mainly based on Paul Grice's theory of implicature, which is
considered one of the most important contributions to pragmatics.

Based on the theoretical perspectives as well as the praxis of the results of many studies,
it can be said that the concept implies that in the context of communication, implicature plays
an important role in helping speakers convey their intentions effectively and helping listeners
understand the context and communicative purpose (Yus, 1999; Kecskes, 2021). Thus,
understanding implicature is not just about recognising the literal meaning of words, but also
about understanding the nuances, hidden intentions, and social context surrounding the
conversation (Atlas, 2005; Puri, Anindita, 2023). This suggests that understanding implicature
is a key component in facilitating effective communication and in understanding the messages
conveyed in everyday language (Gibbs Jr, 2002; Telaumbanua, S., Sianipar, G. J., Sarlin, M.,
& Fathurrochman, 2020; Ciftlikli, S., & Demirel, 2022).

Implicature refers to the implied meaning conveyed through language, beyond the
literal interpretation of words. In the context of English, the ability to recognise and use
implicatures appropriately is necessary to achieve effective communication (Bouton, 1999;
Kecskes, 2021). Implicatures can help speakers convey their intentions more subtly and
complexly, as well as allow listeners to understand context and nuances that are not explicitly
spoken. In the context of English, the ability to recognise and use implicatures appropriately
plays a crucial role in achieving effective communication (Bach, 2006). Implicature, as one of
the important aspects of language pragmatics, provides an additional dimension to
communication that goes beyond the literal meaning of the words used (Leech, G., & Thomas,
2002).

Examples of implicature in English can be found in a variety of everyday
communication situations. One common example is the use of the phrase "It's getting late" in
a conversation. While the phrase literally just states that it's getting late, in certain social
contexts, it can also be taken as an implicature to imply that the time to leave is approaching
or the situation is no longer appropriate. Another example is when someone offers a guest a
drink by saying, "Would you like a cup of tea?" Although the question literally asks the guest's
desire for tea, the implied implicature is that the host wants to offer the guest something to
drink, and other options may also be available. Implicature can also be found in the use of
humour or jokes, where indirectly conveyed messages can contain additional meanings that are
fun or intriguing (Yus, 2003; Kotthoff, 2006; Dynel, 2017). By understanding and recognising
implicatures in various English contexts, speakers and listeners can interpret messages more
precisely and understand the nuances of communication that are not explicitly stated.

Implicatures allow speakers to convey their intentions in more subtle and complex
ways, which cannot always be expressed explicitly (Saul, 2002; Sbisa, 2021). For example, the
use of implicatures can help speakers convey criticisms, appeals, or wishes more politely or
diplomatically. In addition, the ability to recognise implicatures also allows listeners to
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understand contexts and nuances that are not directly expressed, which can avoid
misunderstandings and improve understanding in communicative interactions. Therefore,
understanding and applying implicatures appropriately is crucial in facilitating effective
communication in English, as well as improving fluency and interactional ability in diverse
English contexts (Manowong, 2011; Alsmari, 2020). Therefore, understanding implicature is
not just about understanding the words spoken, but also about understanding the context,
culture, and even the intention of the speaker. In this article, an exploration of the importance
of understanding implicature in English will be presented as well as various methods to
improve this ability in learners of English as a foreign language.

In the context of learning English as a foreign language (EFL), understanding
implicature is one of the challenging aspects for learners. The main challenge faced by learners
is the difference between their home language and English in terms of structure, culture, and
communication conventions komunikasi (Taguchi, 2005; Abdelhafez, 2016; Rizaoglu, F., &
Yavuz, 2017; Kecskes, 2021). For example, learners who come from a more open or direct
language background, may struggle to understand the implicatures that are often used in
English to convey intentions that are not explicitly stated. In addition, the variation in the use
of implicatures between different dialects and styles of English can also complicate
understanding for learners. Psychological factors such as confidence in communication and
fear of mistakes can also affect learners' ability to grasp implicatures appropriately. Therefore,
as asserted by Bouton (1999); Cignetti, L. M., & Di Giuseppe (2015); Koylii (2018), that a
comprehensive understanding of the challenges faced by learners of English as a foreign
language in understanding implicatures is crucial in the development of effective teaching
strategies.

The main purpose of this article is to present the most effective approach to improving
EFL learners' understanding of implicature. In order to achieve this goal, this article will present
a comprehensive framework consisting of three main parts. First, the article will provide an in-
depth introduction to the concept of implicature in English, including its definition, types, and
relevant examples. Second, the article will discuss in detail the various methods that can be
used in implicature training, both explicit and implicit approaches. Finally, the article will
present an empirical study that tests the effectiveness of these methods in improving the
understanding of implicature in learners of English as a foreign language. Thus, the structure
of this article is designed to provide an in-depth understanding of implicature as well as provide
practical guidance for teaching and learning English as a foreign language.

2. FINDINGS AND DISCUSSION
The Concept of Implicature in English

Implicature, in the context of pragmatics, refers to the additional or implied meaning
contained in an utterance or statement, which exceeds the literal meaning of the words used
(Recanati, 2003; Bezuidenhout, A. L., & Morris, 2004; Davis, 2016). The definition was first
proposed by a pragmatic philosopher Paul Grice, who developed the theory of ‘Communicative
Cooperation’ to explain how humans communicate effectively (Borge, 2012; Pedersen, 2016;
Kopp, S., & Krimer, 2021; Kecskes, 2023). This theory establishes a framework for effective
communication by emphasising the underlying principles of cooperation between speakers and
listeners.

The ‘Communicative Cooperation’ theory proposed by pragmatic philosopher Paul
Grice proposes that in communication, humans not only exchange information, but also
implicitly seek to cooperate in order to achieve mutually recognised understanding (Ladegaard,
2009; Oswald, 2010; Poggi, 2016; Dulcinati, 2018). Grice argues that effective communication
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occurs when the speaker (or writer) and the listener (or reader) participate in ‘co-operation’ to
interpret and understand the message (Chinelo Obasi, J., & Udofot, 2013; Moore, 2018).
According to Grice (Lindblom, 2001; Németh T, 2004; Wang, 2011), speakers and listeners
tend to co-operate in communication by following the principles of openness, relevance,
amount, and efficient manner.

In the context of implicature, the Cooperation Principle plays an important role in
directing speakers to use language in a way that produces implicatures that can be widely
understood by listeners (Bouton, 1999; Wang, 2011). According to this theory, effective
communication requires adherence to principles of cooperation such as the principles of
openness, honesty, and relevance relevance (Tatsenko, N. V., Kozlovska, H. B., &
Ushchapovska, 2017; Howard, 2018). Grice also emphasises the importance of the use of
implicatures, where speakers implicitly convey additional information through the use of non-
literal language. As such, Grice's Communicative Cooperation theory provides a foundation
for understanding how humans communicate effectively through coordination and cooperation
to achieve mutually recognised understanding (Reich, 2011; Moore, 2018).

Grice (Mooney, 2004; Kearns, 2010; Hossain, 2021) identifies two types of
implicatures: conversational implicatures, which arise directly from violations of the
Cooperation Principle, and conventional implicatures, which are related to socially and
culturally recognised language use. First, conversational implicatures refer to those that arise
directly from the Principle of Cooperation being violated in conversation (Attardo, 1993;
Lumsden, 2008; C. Bianchi, 2013). These implicatures are often indirect or implied, and occur
when the speaker does not directly state something, but the listener can draw inferences based
on the context and assumptions (Levinson, 2000). For example, when someone says, ‘There is
a guest in the living room,’ the conversational implicature is that the speaker intends for the
listener to act or respond to the presence of the guest. However, this message is not directly
expressed in the sentence. Conversational implicature often depends on the context, shared
knowledge, and assumptions that the speaker and listener are assumed to have. Thus, in
everyday communication interactions, understanding conversational implicature is crucial to
understanding the message that the speaker is actually conveying.

Second, conventional implicatures are implicatures associated with socially and
culturally recognised language use. These implicatures can stem from certain social norms,
conventions, or stereotypes associated with language use (Traugott, 2006; Huang, 2012;
Jeshion, 2013). Examples are implicatures associated with certain expressions, idiomatic
phrases, or popular expressions that have additional meanings beyond their literal meanings.
By understanding these different types of implicatures, speakers and listeners can be more
sensitive to the nuances and complexities in language communication, and improve their ability
to understand and use language effectively. By elaborating on the communicative framework
brought about by the Cooperation Principle, Grice's theory provides a deep insight into how
implicatures are formed and interpreted in everyday conversational contexts (Kleinke, 2010;
Lambrou, 2023).

The main role of implicatures in communication is to enable speakers to convey their
intentions more effectively, even if they are not directly expressed (Carston, R., & Hall, 2012;
Geurts, 2019). Implicatures allow speakers to communicate subtly, imply, or convey more
complex messages by utilising context and shared knowledge between the speaker and listener
(Bergen, 2016; Rohde & Kurumada, 2018). As such, implicatures play an important role in
enriching communication by enabling more nuanced expressions, avoiding confusion, and
facilitating deeper understanding between parties involved in language interactions.
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Approaches to Implicature Learning

In implicature learning, two main approaches are often used: explicit and implicit
approaches (Carston, R., & Hall, 2012; Ifantidou, 2013; Taguchi, N., & Yamaguchi, 2019).
Explicit approaches tend to involve direct teaching by systematically explaining concepts,
while implicit approaches emphasise indirect or unstructured learning through direct exposure
to communicative contexts containing implicatures. Although the concept of these approaches
is heavily influenced by pragmatic theories such as Paul Grice's Principles of Cooperation or
more general theories of learning, their use in the literature is more a representation of common
educational practices rather than a single theory. What follows is a more comprehensive
explanation of the two types of approaches.

Explicit Approach: Direct Teaching Method on Implicature

The explicit approach to teaching implicature is a method that emphasises
understanding and directly teaching the concept of conversational implicature to learners
(Forman, E. A., & Larreamendy-Joerns, 1998; Derakhshan, A., & Eslami, 2020). Linguists
such as Paul Grice emphasise the importance of understanding implicatures in everyday
communication, and the explicit approach aims to convey this concept clearly to students (Saul,
2002). In an educational context, this method involves systematically presenting the theory and
principles of implicature, often through examples and exercises designed to help students
understand how implicatures are formed and understood in communication situations. In this
context, the teacher or instructor explicitly introduces the concept of implicature to students,
explaining the definition, types, and examples of implicature in English. In addition, students
are given step-by-step exercises designed to help them recognise implicatures in various
communication contexts. Direct teaching methods often involve the use of visual presentations,
group discussions, and reasoning exercises to help students understand the concept better
(Cohen, E. G., Lotan, R. A., Abram, P. L., Scarloss, B. A., & Schultz, 2002; Mayer, 2004).

The explicit approach can also involve in-depth analyses of written or spoken texts to
identify the implicatures they may contain. Thus, the explicit approach in teaching implicature
aims to provide students with a strong and deep understanding of how additional meanings in
communication can be understood and applied in various communicative contexts (Gibbs Jr,
1999; Ciftlikli, S., & Demirel, 2022). With this approach, students are given a deep
understanding of the concept of implicature and how to recognise and use it in language
communication.

In EFL classrooms, an explicit approach is used to teach students the concept of
implicature. The teacher starts by explaining in detail what implicature is, which is the
additional meaning implied in a statement. The teacher also outlines the principles underlying
the formation of implicatures, such as the principles of openness and relevance in
communication. After the explanation, the teacher presents concrete examples of implicatures
in various communicative situations, both in the form of daily conversations and relevant
reading texts. The students are then asked to analyse the examples, identify the elements that
make up the implicature, and understand how the implicature is understood in the
communicative context. Furthermore, students engage in exercises specifically designed to
hone their ability to recognise and use implicatures, both through written and oral exercises.
With this approach, students can gain a solid understanding of implicature and be able to better
apply it in various communicative situations in English.
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The explicit approach to implicature learning in EFL learning contexts has both
advantages and disadvantages that need to be considered. One of the main advantages is that it
provides students with a clear and structured understanding of the concept of implicature
(Levinson, 2000; Alsmari, 2020). With detailed explanations and concrete examples, students
can deeply understand how implicatures are formed and understood in English communication.
Moreover, the explicit approach allows teachers to provide appropriate guidance and additional
enrichment according to students' needs, thus strengthening their understanding of implicature
(Chierchia, G., Fox, D., & Spector, 2012; Chong-yuan, 2021).

However, the explicit approach in implicature learning also has its drawbacks, among
which is that it may be too formal or abstract for some students, especially for those with a
lower level of English comprehension (Nguyen, T. T. M., Pham, T. H., & Pham, 2012). Overly
technical or complex explanations can confuse students and hinder their learning process. In
addition, explicit approaches tend to focus on conceptual understanding, so they may place less
emphasis on practical application in real communicative contexts (Robyn Carston, 2006). This
can make it difficult for students to recognise and use implicatures in everyday English
interactions.

Thus, while explicit approaches can provide a deep understanding of implicatures, it is
important to strike a balance between structured explanations and more practical application-
orientated approaches in EFL learning. A combination of both approaches can maximise
learning effectiveness and help students develop more complete English communication skills.

Implicit approach: Direct Learning from Native Language Contexts

The implicit approach to implicature learning refers to a way of conveying and teaching
the concept of implicature indirectly, without providing direct explanation or learning of the
concept (Taguchi, 2005). In this approach, understanding of implicature is developed through
practical experience, observation, and exposure to diverse communicative situations. Learners
are given the opportunity to observe and understand implicatures in real-life contexts, either
through direct interaction with others or through reading materials or conversations presented
without special emphasis on the concept of implicature. This approach assumes that learners
will naturally absorb and internalise the concept of implicature through deep learning
experiences, without the need for explicit explanation of the concept (Tsai, 1998). The implicit
approach can be effective in building a more intuitive and natural understanding of implicatures
(Cooren, F., & Sanders, 2002; Sbisa, 2021), although it can sometimes take longer to reach a
deep level of understanding.

The implicit approach to implicature learning leads learners to learn indirectly through
exposure to authentic language contexts where implicatures naturally occur (Taguchi, N., &
Yamaguchi, 2019). This approach is based on the idea that learning occurs effectively when
learners are engaged in relevant and meaningful communicative situations (E. A. Soler, 2005;
Manowong, 2011). In this context, learners are exposed to everyday conversations, written
texts, or social interaction situations where implicatures are used naturally by native English
speakers. Through this direct experience, learners can begin to recognise patterns of
implicature, understand the context in which the implicature appears, and expand their
pragmatic skills in using English more appropriately and effectively.

This implicit approach is often considered more contextualised and engaging for
learners, as they are actively involved in authentic communicative situations (Soler, 2007;
Zufferey, S., Moeschler, J., & Reboul, 2019), which can increase motivation and engagement
in English language learning. While this approach can provide significant benefits in the
development of implicature understanding, there are challenges in ensuring that learners are
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exposed to adequate and relevant contexts and have sufficient support to facilitate the
understanding and appropriate use of implicatures.

In the context of EFL learning, an implicit approach to implicature learning may occur
through students' direct experiences in various communicative situations. For example, in a
classroom conversation or role-play session, teachers may present situations containing
implicatures without explicitly explaining the concept to students. Students are then asked to
interact and respond to the situation according to their understanding, which will lead to the
natural observation and understanding of the implicature. Moreover, in EFL learning, the use
of reading materials or media that contain implicatures can also be an implicit way of
introducing the concept to students. For example, students can read dialogues in short stories
or watch videos depicting diverse communicative situations where implicatures can be found.
Through direct experience with language in different contexts, students can gradually develop
an intuitive understanding of implicature without the need for structured formal explanations
(R. Carston, 1998; Manowong, 2011). This implicit approach allows students to learn naturally
through their own communicative experiences ((Teresa Guasti, M., Chierchia, G., Crain, S.,
Foppolo, F., Gualmini, A., & Meroni, 2005), which can result in a more durable and applicable
understanding in their daily use of English (E. A. Soler, 2005; Taguchi, N., & Roever, 2017).

The implicit approach to implicature learning in EFL learning contexts has advantages
and disadvantages that need to be considered. One of the advantages is that this approach allows
students to learn naturally through their own communicative experiences (Teresa Guasti, M.,
Chierchia, G., Crain, S., Foppolo, F., Gualmini, A., & Meroni, 2005). By gaining hands-on
experience in various conversational situations or through reading materials and media,
students can gradually develop an intuitive understanding of implicatures without the need for
structured formal explanations. This approach also helps students actively engage in learning,
as they can directly apply their understanding of implicature in real communicative situations
(Taguchi, 2015; Alsalloom, 2022).

However, the implicit approach also has its drawbacks, one of which is that students
may not always be aware of or able to recognise implicatures in a given communicative
situation (Sitdikova, F. B., & Asmolovskaya, 2021). Without explicit guidance or explanation,
some students may have difficulty in identifying implicatures or understanding their meaning
appropriately. Moreover, this approach can be less effective for students who need more
structured explanations and guidance to understand more complex language concepts such as
implicature (R. Carston, 1998; Sbisa, 2021). The lack of a clear understanding of implicature
may also hinder students' ability to apply the concept in different communicative contexts.

Thus, while the implicit approach can provide a natural learning experience and
encourage student engagement, it is important to realise that this approach may not be suitable
for all students. A balance between implicit and explicit approaches in implicature learning can
help maximise learning effectiveness, meet the needs of diverse students, and ensure a deeper
understanding of implicature concepts in EFL learning (Taguchi, 2008; Manowong, 2011).

Factors Affecting the Success of Implicature Learning

The success of implicature learning is influenced by a number of complex factors. Some
of these factors, the main ones are related to at least three things: language proficiency level,
cultural background, and teaching methods (Bouton, 1999; Abdelhafez, 2016; Rizaoglu, F., &
Yavuz, 2017). Firstly, factors contributing to the success of implicature training, especially in
the context of language proficiency level, is an interesting area of research in linguistics
education (Kurt, 2018; Ciftlikli, S., & Demirel, 2022). An individual's language proficiency
level has a significant impact on the understanding and use of implicatures in verbal
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interactions (Rizaoglu, F., & Yavuz, 2017; Koylii, 2018). Individuals with higher language
proficiency tend to have greater sensitivity to linguistic nuances, allowing them to more
precisely recognise implicatures in everyday conversations. For example, in English, the use
of modal words such as ‘could’ or ‘might’ can carry implicatures about the likelihood or
possibility of an event occurring. Individuals who are proficient in language may be able to
more easily understand such implicatures and use them appropriately in appropriate contexts.
However, for individuals with lower levels of language proficiency, recognising such
implicatures may become more difficult and require additional practice and more detailed
explanations. Therefore, in designing implicature training, it is important to consider
participants' language proficiency level as a major factor in customising learning approaches
and providing appropriate support to facilitate effective understanding and use of implicatures.

Secondly, factors that influence the success of implicature training, especially those
related to cultural background (Manowong, 2011; Abdelhafez, 2016; Rizaoglu, F., & Yavuz,
2017), are aspects that require special attention in the context of linguistic education. A person's
cultural background significantly affects their perception and understanding of implicatures in
verbal communication (Lee, 2002). Each culture has unique norms, values and communicative
conventions, which shape the way individuals understand and use implicatures in everyday
conversations (Kotthoff, 2006; Senft, 2014). For example, in some cultures, the direct use of
implicatures may be considered impolite or undesirable, while in other cultures, it may be
considered an integral part of effective communication. For example, in a more formal or
hierarchical culture, the use of implied or indirect implicatures may be favoured over the use
of direct or explicit ones. Conversely, in a more relaxed or egalitarian culture, direct
implicatures may be more commonly used and accepted. Therefore, an understanding of
cultural norms and their underlying assumptions, is a key element in assessing the success of
implicature training (Skerlavaj, M., Stemberger, M. 1., & Dimovski, 2007). In the context of
language learning, it is important to integrate knowledge of culture with the aim of developing
students' ability to use implicatures appropriately and effectively in verbal interactions. By
recognising and attending to these cultural factors, a more holistic and context-oriented
approach to learning can be designed to facilitate more effective understanding and application
of implicatures in cross-cultural communication.

Third, factors impacting the success of implicature training, especially those related to
teaching methods (Alsmari, 2020; Ciftlikli, S., & Demirel, 2022), are the subject of significant
attention in linguistic education literature. The selection of appropriate teaching methods plays
a crucial role in the effectiveness of implicature learning. The approaches used by teachers can
range from structured direct teaching methods to approaches that are more centred on
exploratory and student-centred learning. Teaching methods that emphasise clear explanations
of implicature concepts and provide structured exercises can help students deeply understand
the concepts. For example, direct teaching may involve explanations of types of implicatures
and exercises that require students to identify implicatures in various communicative contexts.
On the other hand, more exploratory teaching methods, such as project-based learning or
problem-based learning, can provide more contextualised and in-depth learning experiences in
understanding implicatures. A concrete example is the use of simulated communicative
situations in the classroom where students have to use implicatures to achieve certain goals,
such as negotiating or convincing interlocutors. Therefore, the selection of appropriate teaching
methods, which take into account the needs and characteristics of students, can be key in
improving the effectiveness of implicature training in language learning contexts.

Based on the above, the development of EFL curriculum and teaching, especially in the
context of implicature, has an important relevance in the context of improving linguistic
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education. Implicature training by considering appropriate approaches can provide valuable
insights for curriculum designers in developing more effective and purposeful learning
programmes. Curricula that focus on good implicature teaching can help strengthen students'
ability to understand and use implicatures appropriately in diverse communicative situations.
For example, the curriculum can be designed to include specific modules that emphasise the
teaching of implicature, both directly and implicitly, in various authentic English contexts. In
addition, the teaching of implicature can be integrated into existing subject matter, such as
grammar, vocabulary, and speaking skills, to enhance a thorough understanding and application
of the concept of implicature. Thus, curriculum development that takes into account the
implications of the findings of this study can strengthen the learning of English as a foreign
language and improve students' communicative proficiency in real-life situations.

3. CONCLUSION

In examining the factors that influence the success of implicature training, this article
highlights the importance of considering language proficiency level, cultural background, and
teaching methods in the context of EFL learning. The findings of this study show that an
individual's language proficiency level has a significant impact on their ability to understand
and use implicatures in communication. In addition, one's cultural background also plays a
significant role in their understanding of implicatures, as cultural norms and underlying
assumptions can influence the way one interprets and uses implicatures in conversation. On the
other hand, the teaching method used also affects the success of implicature training. Structured
direct teaching can help students understand implicature concepts in depth, while a more
exploratory and context-centred approach can facilitate implicit understanding of implicature.
With these factors in mind, curriculum development and teaching English as a foreign language
can be improved to enhance students' understanding and application of implicature in
communication.

Based on the findings of this study, there are several recommendations that can be
implemented by English language education practitioners to improve the effectiveness of
implicature teaching. Firstly, practitioners need to pay attention to the diversity of language
proficiency levels among students and adjust teaching approaches according to their individual
needs. This can be done by providing a variety of learning strategies that accommodate
different levels of language proficiency. Secondly, implicature teaching should be integrated
into the English curriculum, both in grammar and speaking skills. Thus, students will have
wider opportunities to understand and apply implicatures in various communicative contexts.
Third, English education practitioners can utilise additional resources, such as interactive
learning materials or project-based activities, to enhance students' engagement in implicature
learning. By adopting innovative and engaging approaches, students can be more motivated to
deepen their understanding of implicature. By implementing these recommendations, English
education practitioners can strengthen the teaching of implicature and improve students'
communicative abilities in English.

The review of future research directions in the context of implicature training for EFL
learners highlights several areas that require further exploration. Firstly, future research could
explore in more depth the influence of factors that affect implicature training, such as language
proficiency, cultural background and teaching methods. Further studies in this regard can
provide deeper insights into how these factors interact with each other and impact the
understanding and application of implicature in communication.

In addition, future studies could involve longitudinal studies to evaluate the
effectiveness of implicature training over a longer period of time and identify factors that
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contribute to the maintenance of implicature understanding over time. Furthermore, research
could explore the application of technology in implicature training, including the development
of digital platforms or interactive software specifically designed to enhance students'
understanding of implicature. By focusing on these research areas, future research is expected
to make a significant contribution to our understanding of implicature training and provide
valuable guidelines for English language education practitioners in improving EFL learning
and teaching.
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